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21st Century Classroom Lesson Plan 
Idaho State Department of Education Students Come First
Developed According to the Charlotte Danielson Framework and
Universal Design for Learning (UDL) 

Charlotte Danielson Framework - This lesson plan incorporates all of the components found in Domain 1: Planning and Preparation of the Danielson Framework for Teaching,:  1a: Demonstrating Knowledge of Content and Pedagogy;  1b: Demonstrating Knowledge of Students;  1c: Setting Instructional Goals;  1d: Demonstrating Knowledge of Resources; 1e: Designing Coherent Instruction, and;  1f: Assessing Student Learning.

UDL – This lesson plan incorporates the primary components of Universal Design for Learning (UDL) which is an educational approach with three primary principles including;

1. Multiple means of representation, to give diverse learners options for acquiring information and knowledge, 
2. Multiple means of action and expression, to provide learners options for demonstrating what they know, 
3. Multiple means of engagement, to tap into learners' interests, offer appropriate challenges, and increase motivation 

Lesson plans created by educators for submission into Idaho’s Learning Management System (LMS) Schoolnet must include these components.  For information on Universal Design for Learning including a tutorial and model lessons access the Center for Applied Special Technology (CAST) website at; 
http://www.cast.org/

Bloom’s Revised Taxonomy – This lesson plan includes Bloom’s Revised Taxonomy as a component.


	Name: Darren Olsen
	Email: darren.olsen@jeromeschools.org

	District Name: Joint Jerome School District
	School Name:  Jerome Middle School

	District Number: 261
	School Address: 510 W 10th Ave

	School Phone: 208-324-8137
	Administrator Name: Ryan Ellsworth



[bookmark: Domain]Lesson Overview
	Unit: 

Ancient Greece


	Lesson Title: 

How great was Alexander the Great?


	Subject:
*Subheading:

	Duration:  

Two weeks

	Grade Level(s):

 6-9

	[bookmark: unitdesc]Course: 

World History and Civilization (6-9)


	[bookmark: lessondesc]Big Idea or Focused Investigation: 

 Do the accomplishments of Alexander the Great make him worthy of his title “great”?


	Enduring Understandings:

Events in history can be seen as both beneficial or detrimental depending on the perspective and position of the individuals experiencing the events and those looking back at them



	Essential Question/s:

What is greatness?

What and who determines if the accomplishments of individuals are good or bad for society?

How does individual perspective change the way we look at events in history?


	
Description 

	Description:

This unit has students explore several primary and secondary sources of information regarding the accomplishments and lasting effects of Alexander the Great and his campaign to conquer the known world at that time. Students will evaluate these artifacts to determine if the accomplishments of Alexander the Great meet their own definition of greatness and support their claim citing documentation from the provided artifacts in an essay.









Goals and Objectives
(Framework Domain 1c: Setting Instructional Goals)


	Unit/ Lesson Goal/s: 

Students will be able to analyze the works and campaign of Alexander the Great and use them to make a claim as to if they led him to greatness or not.


	[bookmark: methods]Lesson Objectives:

Students will be able to analyze a variety of primary and secondary sources of information to determine both the perspective and claims they make about events in history.

Students will be able to look at differing perspectives about historical events to determine their effect on various people/populations.

Students will be able to make claims about historical events and cite both primary and secondary sources of information to support their claim.




				                     
Standards

    Standards: 

	Idaho State Content Standards:

· 6-9.WHC.1.7.2	Identify the technological advances developed by Ancient, Greco Roman, Middle Ages, Early-Modern, and Modern European societies and civilizations. (462.04b)
· 6-9.WHC.2.5.1	Explain how the resources of an area can be the source of conflict between competing groups. (463.04a)
· 6-9.WHC.3.1.2	List examples that show how economic opportunity and a higher standard of living are important factors in the migration of people. (465.01c)
· 6-9.WHC.4.4.2	Analyze the various political influences which shaped western civilization including the City-State, Monarchy, Republic, Nation-State, and Democracy.



	Common Core State Standards (English Language Arts and Mathematics):
· CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support analysis of primary and secondary sources.
· CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
· CCSS.ELA-Literacy.RH.6-8.5 Describe how a text presents information (e.g., sequentially, comparatively, causally).
· CCSS.ELA-Literacy.RH.6-8.6 Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
· CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
· CCSS.ELA-Literacy.RH.6-8.8 Distinguish among fact, opinion, and reasoned judgment in a text.
· CCSS.ELA-Literacy.RH.6-8.9 Analyze the relationship between a primary and secondary source on the same topic.

· CCSS.ELA-Literacy.WHST.6-8.1 Write arguments focused on discipline-specific content.
· CCSS.ELA-Literacy.WHST.6-8.1a Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically.
· CCSS.ELA-Literacy.WHST.6-8.1b Support claim(s) with logical reasoning and relevant, accurate data and evidence that demonstrate an understanding of the topic or text, using credible sources.
· CCSS.ELA-Literacy.WHST.6-8.1c Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.
· CCSS.ELA-Literacy.WHST.6-8.1d Establish and maintain a formal style.
· CCSS.ELA-Literacy.WHST.6-8.1e Provide a concluding statement or section that follows from and supports the argument presented.
· CCSS.ELA-Literacy.WHST.6-8.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
· CCSS.ELA-Literacy.WHST.6-8.5 With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed.
· CCSS.ELA-Literacy.WHST.6-8.8 Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
· CCSS.ELA-Literacy.WHST.6-8.9 Draw evidence from informational texts to support analysis reflection, and research.
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Learning Outcomes – Begin with the end in mind
(Framework Domain 1e: Designing Coherent Instruction)

  Learning Outcomes: 

  Create, Present, Perform, Exhibit, Report, Respond/Reflect. Students will be able to:

	Learning Outcome: After reading and analyzing several sources of information about the works of Alexander the Great, students will present an argument in writing as to how great he really was and cite evidence supporting their claim from these sources.








Bloom’s Revised Taxonomy

  Which levels of Bloom’s Revised Taxonomy are targeted? Check one or more. 


	x
	Remembering
	x
	Analyzing

	x
	Understanding
	x
	Evaluating

	x
	Applying
	x
	Creating




Methods and Instructional Strategies 
(Framework Domain 1a: Demonstrating Knowledge of Content and Pedagogy)

  Vocabulary: List all key vocabulary words necessary for students to understand the concepts as well as meet the standards, goals and   
  objectives of the lesson. 
	Core vocabulary:                                                   People:                                                            Places:
Barbarian                                                                Alexander the Great                                       Greece
Assassinate                                                            King Philip of Macedonia                              Macedonia
Campaign                                                                Darius                                                             Asia Minor
Hellenistic                                                               Parmenio                                                        Persian Empire
                                                                                 Demosthenes                                                 Indus River
                                                                                                                                                          Hindu Kush
                                                                                                                                                          Gaugamela





	Introduction/Anticipatory Set: 

(Please note that the following strategies and pacing is based on classes that occur daily with a period of time between 45 and 50 minutes. Individual teachers may need to modify the pacing according to their individual circumstances.)

Day one:
Large group discussion – Teacher will pose the question ‘What is greatness’? Students will be allowed to respond to the question and the teacher will compile a list for the class. The list may include, but not be limited to, personal attributes, physical feats of strength, athleticism, or endurance, moral qualities, exploration, inventiveness, etc.
Students will then individually determine someone they know that meets their current definition of ‘great’. Students will list the attributes they observe in this individual and why they feel they meet the qualifications of being ‘great’.
When completed, students will form small groups to discuss their individuals and defend their answers as to why they feel the person selected is the greatest in their group. The process will be repeated with the teacher leading a large group discussion about the individuals selected by the small groups, with small groups defending their answer. The goal is to have a discussion with students understanding that there are many attributes to greatness and that such a quality is difficult to quantify and come to a consensus on.

	Instructional Strategies: (e.g. Inquiry lessons vs. direct instruction. Whole class vs. small group.)

Students will explore the idea of greatness through large and small group discussions and individualized

	Build, Apply Knowledge: 

Day one/two:
Students will be introduced to the background, accomplishments, and eventual Hellenistic movement surrounding the life of Alexander the Great from the text as led by discussion as a large group. Individual vocabulary and other key ideas and terms can be explored during the discussion with students, as needed, to help fully give a general understanding of who Alexander the Great was. The teacher will ask guiding questions during this discussion to have students begin to explore the ideas of greatness with Alexander, allowing students to begin questioning if he fits their perception of someone who is ‘great’.

Day three:
Students will be asked to begin forming claims around the question ‘How great was Alexander the Great’. (This will serve as the writing prompt for the final assessment at the end of the unit.) This question should serve as the central question to the investigation of the six documents that will follow.
Students will be introduced to the six artifacts they will be able to cite from to help answer the question they will be arguing in writing: “How great was Alexander the Great”. As a large group, students, as led by the teacher, will close read the first document and discuss its importance, accuracy, and overall usefulness in being able to help answer the writing prompt question. The questions at the end of the document can be answered as a group or individually, depending on the needs and skills of the students. The questions will also be used by students to continue forming their ideas/arguments for answering the writing prompt question.
Students will then, in small groups, close read and discuss the second artifact. Discussions in small groups will continue surrounding the writing prompt and students will answer the questions at the end of the document.

Day four:
Students will be allowed to investigate documents three, four, and five on their own. Students will continue to close read each document to formulate their claims based on the writing prompt by answering the questions regarding each document. The last 10-15 minutes of instruction should be directed by the teacher with students being asked the following higher order thinking questions:
What similarities can you find between these documents?
What differences can you find between these documents?
How reliable is each document based who wrote it and for what purpose it was written?
If Alexander the Great were alive today, which document do you think he would feel best represents him? Why?
If Alexander the Great were alive today, which document do you think he would feel least represents him? Why?
What questions do you still have about Alexander the Great and his life?

Day five:
Students will be shown the video ‘Alexander the Great -  Ultimate Battles’ (http://www.youtube.com/watch?v=5uHe5qFJCmk). The accompanying information guide and questions will be answered by the students and represents the sixth document students may refer to (cite) when answering the writing prompt ‘How great was Alexander the Great’.

Day six:
Students will review all six documents as a large group with the teacher to help with any lingering questions they may have about individual documents and how they might be used to help answer the writing prompt. 
Students will then receive the ‘Organizing the Arguments’ and the grading rubric worksheets. Students will then individually fill in the worksheet as directed to help them organize, visualize, and quantify the argument as to how great Alexander the Great was. Students will be determining what three pieces of evidence best supports and disproves that Alexander was great. Students will then decide which information they will be citing to help support their argument in their written response to the prompt, ‘How great was Alexander the Great?”

Day seven:
Students will individually work on their rough draft answering the argument to ‘How great was Alexander the Great?” Students will independently formulate their argument with an introduction, three supporting ideas that are cited from the six documents, and a conclusion to their argument. 

Day eight:
Students will review their work for accuracy and then peer-edit two additional arguments of other students. Students will provide feedback to authors regarding grammar, punctuation, proper citation of documents, and clarity of argument. Students may not, at this time, voice agreement or dissent to the author, but may take note of the various opinions that are presented in the writing.
Day nine:
Students will create a final draft of their document and submit it for grading based on the rubric provided for this project.
Day ten:
Students will reflect, through guided discussion, various aspects of the concept of ‘greatness’ and how their opinion of ‘greatness’ has changed over the course of the unit. Higher Order Thinking Questions that can be asked might include:
Which document do you feel best supports the idea that Alexander was Great and why?
Which document do you feel best supports the idea that Alexander was not Great and why?
How has your perception of greatness changed over this unit?
How do you define greatness differently after completing this unit?
What biases can you identify within yourself when coming to a conclusion about someone’s greatness?
What information do you feel was missing when creating your argument about Alexander the Great?
If you could ask Alexander the Great on question, what would it be? Why?
What is the most important thing you learned while working on this unit?


  




Materials
(Framework Domain 1d: Demonstrating Knowledge of Resources)

  *Digital eLearning Materials:

	Title: Youtube
URL: http://www.youtube.com/watch?v=5uHe5qFJCmk
Annotation: This video is provided by the educational section of youtube. The video guide provided directly relates to this video and might not be appropriate if another video is used in its place. If internet or youtube access is not available, this document may be left out and the exercise completed with the five paper documents.

	
*Technology Tools and Equipment:

	1. Computer
2. Overhead projector
3. Screen
4. Speakers 

	
*Other Materials: 

	1. Text book: History of our World, Prentice Hall. Pages 216-222
2. 5 documents described in this unit (attached)
3. Worksheets described in this unit (attached)
4. Rubric for grading (attached)



  
 UDL - Differentiation According to Student Needs
(Framework Domain 1b: Demonstrating Knowledge of Students)

  Differentiation of curriculum, instruction and assessment:
	UDL: Multiple means of;
· Action and Expression  - Students will express themselves and participate in both large and small group discussions regarding the information presented. Students will finalize their ideas in written form arguing the question, “How great was Alexander the Great.”
· Engagement – Students will be presented with a variety of information from multiple sources and be allowed to formulate their own arguments and supporting ideas. 
· Representation – Information will be presented in oral discussions, traditional texts, a variety of source documents, and digital media.

	ELL, SIOP: (Modifications to Instruction)
· ELL and Resource students may be allowed to discuss all five documents in small groups under the direction of the teacher and allowed to answer questions about each document as a group.
· ELL and Resource students may be asked to write about what they feel was the most important thing that made Alexander great or the most important thing that made him not great.
· ELL and Resource students may edit the papers of students who have strong writing skills and have their papers edited by those with strong editing skills to see the best examples of both.

	*Other Means of Differentiation:
· If media resources are available, students may be able to create a PowerPoint or related document that visually represents their argument as to the greatness of Alexander.



  Extension: 
	*1. Extension: Students who complete their assignments early can do additional research into the other battles of Alexander the Great and his treatment of people in those battles. They can then compare what they discover to their answers to the question and see if the additional information changes their opinion. If it does, they should be allowed to express their findings and feelings during the closing discussion on Day 10.



Remediation: Explain what may be done for students who need extra preparation or assistance before, during or after the lesson.
	*1. Remediation: Students who make a concerted effort to complete the assignment and still have a less-than-adequate final paper may be allowed to revise and resubmit their final draft, if allowed under the school policies



 Assessment
(Framework Domain 1f: Assessing Student Learning)

Assessment: (Optional) May indicate the type of assessment most appropriate, or it may provide sample questions, entire tests, portfolio guidelines or rubrics if available submitted along with the lesson plan as attachments.
	*Formative/Ongoing Assessment:

Teachers may use the questions at the end of each document to help gage student understanding of the materials presented.

Teachers may use the peer edits of students to help determine overall literacy skills of both the authors and those peer editing.

Teachers may instigate a completion timeline to help students gage their speed and attentiveness to completing the final draft on time.

Teachers may have students hand in other documentation (answers to documents, rough draft, ‘Organizing the Arguments’) to help determine the though process of each student in developing their writing and argument to the question posed.

	[bookmark: materials]*Summative/End Of Lesson Assessment: 

Final draft of argument as scored by the rubric



Educator Self-Reflection
Please use this area to self-reflect on the successes and areas of improvement for your own planning purposes. (You may use this area then     delete for submission online as the contents of the self-reflection section is not intended to be shared.)
	*Self-Reflection – Successes and Areas of Improvement
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